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MINISTRY PRIORITIES TCDSB SYSTEM PRIORITIES
Increased Student Achievement. ACTION STATEMENTS Nurturing our Catholic Community.
Reduced Achievement Gaps. WHICH SUPPORT PRIORITIES Improving Student Achieverment.
Increased Public Confidence. Building Capacity to Lead & Learn.
COLLECTIVE COMMITMENTS
I I | | | _ I |
Lealrnlng furAH Learning Regional _ " ‘ Increased ‘ Evidence-based Expansion Support for
nelusive Neto PD Model/Family ignment Support Informed Of Pathway ccce
Education of Schools & Monitoring Decision Opportunities
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Board Learning Improvement Plan

% S
Ontario Ministry of Education Priorities TCDSB System Priorities %t Sonod
Increased Student Achievement Nurturing Our Catholic Community
Reduced Achievement Gaps Improving Student Achievement
Increased Public Confidence Building Our Capacity to Lead & Learn

Action Statements Which Support Our System Priorities

Nurturing Our Catholic Community
U Empowering students to meet their Catholic Graduate Expectations, as the whole TCDSB community lives out our mission through the
Ministries of Word, Worship and Witness.
U Fostering excellence in Catholic Education through a Faith development model that supports a safe, inclusive and healthy lear ning
environment.
U Enhancing the benefits of Catholic education through active support and implementation of a variet
to increase enrolment and retention in grades JK 912.

y of local and system initiatives

Improving Student Achievement
U Board and School Improvement Plans will be informed by evidence based decision making and self reflective practices anchored in

Professional Learning Community dialogue.
U The job embedded learning strategies of the Teaching Learning Critical Pathway(TLCP) and Numeracy Assessment for Learning Cycle
(NAFLC) will be supported by the focused, equitable alignment of Ministry and Board resources and staff.

U The systematic program review, which began in Special Education in 2008 -09, will continue over the next 3 years in the areas of
Literacy (2009-10), Numeracy and Student Success.

Building Our Capacity to Lead and Learn
U Strengthening a culture w here every staff member is responsible for student achievement .
U Ongoing communication and engagement with school and system leaders, parents and wider Catholic community .

u Supporting succession planning and mentorship opportunities to ensure sustainable growth in leadership .
4



Our TCDSBProfessional Commitments K -12 N ca,%

Ny e
Our TCDSB Board Learning and Improvement Plan is grounded in our Catholic values and faith =) § =
communi ty. It is consistent with and alignedt to t he S

achievement and success, and with our TCDSB strategic priorities. Our professional commitments
are grounded each year by four themes and through persistent communication and implementation of
effective evidence based strategies which are embedded in o ur Board Learning and Improvement Plan.

Themes for 2009 -10

1 Alignment and Sustainability
1 Professional Collaboration and Learning through reflective practice
1 Reaching Every Student through Differentiated Instruction
1 Assessment for Learning
Founded upon:
Caring Adults at the Heart of our Catholic Communities
Evidence Based Decision Making

Evidence Based Strategies & Collective Commitments:

Learning Networks : Evidence-Based Decision Making:
A Collaborative Planning - TCDSB Datdntegration Platform

A Department - SMART goals to guide BIP and SLPs
A Divisional - Strong use of system surveys, inquiry and reflection
A CrossDept (i.e Spec Ed and ELL with Depts) - Support for OFIP, Support Schools and Triads
A Cross Panel (%8 with SS)
A Student Success Teams
A LSA Principal Learning Teams

Job-embedded

Assessment for Learning / TLCP & NAfLC / Common
Assessments & Teacher Moderation

Support differentiated based on size and need

Responsive D local needs

> >

> >



ReglonaI/Famlly of Schools PD Model:
Professional Development delivered regionally
- Best Practice celebrated and shared
- Modelling of PD framework and best practice
- Time for purposeful, focused planning and col laboration

Expansion of Pathways Opportunities
- Increased age appropriate experiential learning opportunities K -12
- TCDSHBrast Forward (School to Work) programs growing to 24
- 4 Dual Credit Programs in 13 schools
- Specialist High Skills Major (SHSM) prograrms in 9 schools in 2009
- Requirement for Locally Developed Compulsory Course (LDCC) offerings in all grade 9 core courses
- Increased awareness regarding secondary school pathway opportunities
- Avalilability of pathways for all students at all levels of the syst em

Support for C atholicity Community Culture and Caring (CCCC):
Primacy of Faith-based programming, centrality of the student and Gospel values as the foundation for all decision making
- Belief in Nurturing the Whole Child
- Caring adult for all at -risk students
- Student Leadership
- Focused professional learning to build understanding regarding the social -emotional and special learning needs of students
- Focused educational programs and presentations for parents/guardians
- Awareness and capacity building regarding pyramid of interventions
- Enhancing student voice, resiliency and pro -social skills
- Progressive discipline, beginning with a welcoming teacher and an engaging program

Learning for All:
- Belief that all children can learn regardless of readiness.
- Belief in and support for equitable and inclusive education
- Collaboration between the central staff from Special Services, Curriculum and Student Succes and school staff.
- Collaboration between teachers of special education and core classroom teachers.
- Differenti ated Instruction that is necessary for some, is good for all.
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Increased Support and Monitoring:
- Increased expectation re the use of SMART goals, monitoring of goals, focused planning and instructional leadership

- Continued implementation of Differentiat ed Instruction resources dconnect to Learning Network / TLCP & NAfLC processes
- Continued implementation of TCDSB High Yield Strategies document
- Differentiated levels of support from central team / increased participation in local sessions
- System SMART gda by pillar, targeting specific subgroups as appropriate, i.e., Students in applied level courses, Boys,
ELLs and Identified learners.
- TLCP and NAfLC cycles; culminating in sharing of artefacts
- Increased opportunities for in class coaching, mentoring and co-teaching

Alignment of:
A Curriculum and Assessmentdwithin and across schools

Equitable and Inclusive Education

Catholic Leadership Framework and Mentorship

Instruction and capacity building processes (Consider SSLNs & Hubs; DI; @mprehensive Literacy; TLCP/NAfLC processes)
Exchange of information process for all students

Purposeful staffing to key roles in learning networks

Resources, strategies and initiatives to SMART goals and System needs
Academic Instructional Technology to system SMART goals

School Learning Plan and Board Improvement Plan

Professional Learning

I I I D D DD D> >
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TCDSB Board Improvement Plan

D QQ .
RETN Process for Consultation
Stakeholder Membership Focus of Date(s)
Group Discussion

Ministry of Education

MOE, SSLs, SEF leads

Introduction of
K-12 BIP and SEF

May 5™ and 6 ™

Education Council

Senior Staff

Format of BIP

template;

Presentation of evolving
SLP template (public

and private);

Content of BIP 1

ACol |l ecti ve
Commi t ment so.

Strategic Planning
Session discussion of
System Priorities.

May 11 ™- Symposium
debrief;

May 25 " (SLP/SEF
presén) ;

June 1% i Strategic
Planning

June 2™ 7 design (# of
goals);

June 15 ™ i Collective
Commitments

June 22 ™ i vet draft of
BIP 09 -10.

June 29 " - final
presentation of DRAFT
BIP 09-10.

Student Success
Central Team

SSL leads,

Coordinators, Lit, Num,
Pathways, CCCC, ELL
Resource Teachers ,
Chief Psychologist,
APTs, PATs, Educational
Research

Format of BIP
template;

SLP template;
Collective
Commitments,
Key Themes,
iStop
Key Dates
SMART Goals and
corresponding
strategies.

Starhué€

Ongoing:
May 20 ™

May 27 ™
June 3™
June 10

June 17 " and 24 ™

TCSSPA

Secondary School
Principals

Implementation
readiness and
recommendations (MOE
placemat activity)

May 19 ™, 2009

C &A Program
Coordinators

C&A and Student
Success SOs, Program
Coordinators

Overview of K -12 BIP
and SEF;

Opportunities and
Challenges Discussion

May 22 ", 2009

June 5™, 2009




Pillar Specific Teams
(Literacy,Numeracy,
Pathways, CCCC)

Program Coordinator s
and the resource
teacher teams

Content of BIP
Goals, Strategies,
Timelines

Ongoing i May and
June 2009

Expert Panels
(Literacy,Numeracy,
Pathways, CCCC)

Program Coordinators
(Chair)

Supt., Principals, VPs,
Teachers (Elementary
and Secondary
represent ation)

Identification, review

and refinement of key
strategies to be most
responsive to system
needs and goals.

May and June 2009

BLIP Working Group

Supts of C&A, Student
Success, School
Support Initiative, SEF
Lead, Lit Coordinator
and AssoOt
Num Coordinator,
Educational Research
Coordinator, Pathways
Coordinator

Goo

K-12 BIP Design
Options

(Alignment and
Consolidation of

existing TCDSB BIP/SLP
practices to MOE
vision).

May 19 ™, 2009

June 5™, 2009

SLI P Working
Committee

SEF Lead (Chair)
Field principals,
program coordinators,
superintendents, ES
and SS Principals, ES
and SS VPs,
Educational research.

Format of Public and
Internal SLP; electronic
TLCP (with assists).

Ongoing

District Review

SEF Lead (Chair),

Consideration and

June 16 ™, 2009

Principals Field superint endents, recommendations of
Program coordinators, how to align SEF and
15 ES principals BIP process
(20 in attendance)
TSU Joint PD C&A and Student Contentof BIP 1 June 8 ™, 2009
Committee Success Supt., SS specifically PD plans
Principals, OECTA Ongoing
Provincial rep and TSU
Executive
TCDSB Teachers 40 teachers per Survey results to June 2009

(SS End of Year
Survey)

Secondary School

inform PD and
strategies to be
employed by Central
Team based on teacher
readiness and learning
preferences.

Goal:

TCDSB BIP DRAFT for submission to MOE

by June 30 ", 2009.




PART 2

Process for Development of Final Plan 2009
Revised October 2009

-10

Date Forum Focus

Sept & Oct (@ Education Council 1 Vetting of DRAFT Action plan wit h
Superintendents. Review of SMART goals in
light of new 08 -09 data.

1 For selection of 2 additional Support Schools T
shortlist of schools (approx 3 -4) (Shortlist
reviewed / determined by research dept
according to criteria indicated.)

1 S.O.stoinformth e selection of the final 2
support schools.

1 ECT S.O. consultation on persisting questions.

1 Final vetting of BLIP

Sept & Oct { ExpertPanels 1 Ongoing meetings of Expert Panel Chairs & SSL

1 Expert Panels to meet on:

o CcCcCCi

o Pathways i

o Numeracy 1

0 Literacy 1

0 Superintendents welcome at any and all
meetings (dondt have t
member)

Sept & Oct (@ Pillar Specific Board - 1 Consultation in development of pillar goals and

level Departmental strategies for the Board plan and support for
Teams (TCDSB schools in the development of their school plans.
Resource Teachers)

Sept [/ Oct {§ Central Team Mtgs 1 Ongoing meeting of Full Central Student
Success Team discuss, vet, revise and perfect
plan.

Sept / Oct 09 Literacy and 1 Presentation of B LIP and consultation with ES

Numeracy Rep Mtgs. and SS Literacy Reps and Numeracy Reps

Sept 6009 K-12 Principal Mtgs 1 Introduction and Orientation to BLIP T bothin
terms of format and content

Sept 609 K-8 Principals 9 Orientation to new K -12 SEF

Sept 0609 Student Success 1 Support development of School SMART goals

Team Regional PD and School Learning Improvement Plan
(Secondary Teams)

Oct 609 SS Principals 9 Orientationto new K -12 SEF

Oct 609 K 1 8 Principal Mtgs 1 Model and support the development of SMART
goals and corres ponding strategies for
Elementary Principals

Oct 609 SLIP Workshops 1 SLIP workshops delivered by SEF lead (and also
attended by computer services) to assist teams
in development of their SLIPs.

10




October 13 ™

Mtg with MOE Team

Receive feedback from MOE on Action Plan
Revise as necessary

= —a (—a

Oct 0609

Administrator Data
Refreshers

1 Voluntary Data Integration Platform (DIP)
refresher inservices delivered by Research Dept
to assist Principals, VPs and Dept Heads with
data mining.

October

609

Local schools

1 Centr al team members supporting in local, job
embedded settings development of SLIPs

October 31

st

Deadline for submission of FINAL action
plan to Ministry

11
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€t Seho SMART Goals K -12
Report Back 2008 -09 School Year
Pillar Goal Achie ved Result

Literacy K -6 Grade 3 results remained stable
There will be a 4% improvement in student at 62% in reading and
achievement in reading as measured through the | increased by 2% in writing.
primary and junior EQAO assessments in May
2009. Incr ease of 2%  in reading and

Increase of 2% in writing at
the Grade 6 level.

While we have fallen short of
targets here, consistent gains
over time have been made and
maintained.

Literacy 7 -12 Building on Strengths: Academic level students | Over all increase of 3% on
currently achieve a high success rate: 93%. The OSSLT i all goals met and/or
provincial success rate for academic students is surpassed
95%.

Goal: To increase the success of students in Increase of 2% in success rate

academic level courses on the OSSLT by an for academic level students to

additional 2%. 95%

Addressing Needs: The boar do6s s ujlincrease of 7% in success rate

applied level students, boys and ELLs was lower for applied level students to

than the provincial success rate on the 2008 59%

OSSLT. Performance for these sub groups has

declined. Increase of 5% in success rate

. . for boys to 82%

Goal: Toincrease the success rate of applied 4 °

S~ 0 :

Ibeviloso/tougﬁgtéobys%/oégghsh Language Learners Increase of  35%  in SUCCESS

y ys by 57%o. rate for ELLs to 74%

(Increase of 7% in success
rate for Identified students |
excluding gifted 1 to 57%)

Numeracy K -6 There will be a TCDSB overall improvement of 3% | Increase of 4% in grade 3
in the 2008-2009 Grade 3 and Grade 6 EQAQO mathematics and
Assessment of Mathematics.

Increase of 3% in grade 6

mathematics

Grade 3 Goal surpassed, while
falling just short of the grade 6
goal.
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Numeracy 7 -12 | Building on Strengths
I Increase of 4% at the
Goal: Academic level
There will be a TCDSB overall improvement of 3%
in Academic student achievement (from 72% in And
2007-2008 to 75% in 2008-2009), as measured
through the 2008-2009 Grade 9 EQAO Increase of 6% at the App||ed
Assessment of Mathematics. level
All goals met or surpassed.
Addressing Needs
Goal:
There will be a TCDSB overall improvement of 6%
in Applied student achievement (from 28% 2007-
2008 to 34% 2008-2009), as measured through
the 2008-2009 Grade 9 EQAO Assessment of
Mathematics.
Pathways 7 -12 Building on Strengths

Goal: By June 2009, we will support expansion
by 20% and increase new Specialized Programs
within the TCDSB by 15%.

In June 2008, TCDSB had expanded to offer the
following specialized programs:

21 Fast Forward (4 newly appointed in June 08)

5 SHSM (3 newly appointed May 08)

Addressing Needs:

The Ministry of Education has set a target that
10% of students in each school will be enrolled in
co-operative education programs by 2011.
Currently 40% of our secondary schools meet or
exceed the Ministry target. Presently, board-wide,
8.5% of students are enrolled in Co-operative
Education.

Goal: By September 2009, the number of schools
meeting the target will increase by 20% to a total
of 60%. The overall TCDSB enrollment in Co-

operative Education will increase by .5% to 9%.

Increase of 80% in SHSM
programs (approval for 4 new
programs to a total of 9);

Increase of 14% in FF
programs  (expansion of 3 new
programs to a total of 24).

2009 -10 enrollment in
cooperative edu cation programs
increased by 417 students Board
wide, representing an

Increase of 15.74%.

20 schools or 62% saw an
increase in cooperative

education enrolment.

All goals met or surpassed.

13




CCCC7-12

Building on Strengths

Student leadership initiatives are an integral part of
student engagement and involvement has seen
steady growth over the past few years.

Goal: To increase the number of students
responding positively to all questions related
to student leadership by 5% on the spring 2009
My School My Voice survey.

Addressing Needs Schools have reported a 97%
application of the caring adult for at-risk students,
but students report a far lower identification of a
caring adult.
Goal: To increase the number of students
who can identify a caring adult by 7% using
the My School My Voice and Transition
Years surveys, by the spring of 2009.

MSMV Survey 1
1821 gr 1006s and
Importance of taking part in
leadership groups in your school:
Increase of 5% in Somewhat
Important/Very Important. (gr 10)
Increase of 1% in Gr 12

To what extent does your school
emphasize involving students in
school leadership:

Increase of 9% i n A Qui t e
mucho (Gr 10)
Increase of 7% in Gr 12

To what extent do you agree with the
following statements:

Leadership opportunities are

available to all students:
Increaseof 5% i n fiagr ee/
agreeodo. (Gr 10 angq(

Transition Survey
2171 grade 9 students

If you wanted to talk to someone at
school, is there a caring adult in your
school that you feel comfortable
talking to?

Increase of 7%

MSMV Survey: (Gr
Increase of 5% (Gr 10)
Increase of 4% (Gr 12)

14
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o O 9.
System Priorities: 5y ?
Nurturing Our Catholic Community
Improving Student Learning and A chievement = =
Building Capacity to Lead and Learn d}}. @

%t gened

School Year
Focus: (i.e, K -6 or 7 -12; Literacy, Numeracy , Pathways, CCCC)
SMART Goal:

1 Should offer specificity and measurability to priorities; they provide direction, define desired results,
and communicate expectations for improvement.

Needs Assessment: Which specific area have you targeted for improvement?
Consider the following:

1 Student subgroup achievement data
1 School trends identified through school self -assessments or district reviews
1 Indicator data e.g. EQAO results, credit accumulation, mark distribution etcetera.
1 Demographic data.
Data:
1 Based on the data, what is theidentified area of concern ?
1 Provide an overview of area of c oncern.
1 Be specific in providing a rationale for choosing this data.

Measures of Success
1 Which data are you examining? What are the mid-point assessment tools/data sources?
1 How are you measuring success in your area of concern?

Targeted Evidence-Based Strategies/Actions

1 What strategies/actions will help to attain your goal?
1 Should be grounded in sound, research-based, effective school practices.
1 Specify the student subgroup or schools targeted by the intervention.

15



Can be implemented deeply and can be supported with monitoring and feedback
Should indicate how each strategy will be monitored and measured to ensure effective
implementation

1 Focus on what should happen in classrooms.

)l
il

Professional Learning

1 What professional | earning opportunities are planned to help attain your goal?

1 Focus on job-embedded professional learning.

1 Strategically sequence coaching/mentoring strategies to support the transfer of new learning into
proficient classroom practice.

Resources

1 What resources have you identified that can aid you in achieving desired  results?
9 Differentiate human resources based on school needs

1 Differentiate financial resources based on school need

Monitoring and Responsibility

1 Describe mid-course correction opportunities.
1 Outline explicit dates/weeks for monitoring.
1 Atrticulate the type of data to be collected and analyzed.

1 Identify who is responsible for monitoring each part of the BIP and the timeline.

Evaluation:

Compare planned with achieved outcomesd What is different for students?
Describe how results will be communicated to stakeholders.
Describe how lessons learned will be applied to the next cycle of improvement planning.

Conduct collaborative research to help inform practice and improve learning.

16



K 812 Board Improvement Plan SN0 Cayy,

S %
System Priorities:
Nurturing Our Catholic Community =] =
Improving Student Learning and Achievement % éb
Building Capacity to Lead and Learn ’0/ &:hﬁ“\%

Focus:Literacy K 0 6

1 SMART Goal: To increase the number of stude nts achieving level 3 and 4 in reading by 3% as measured through both
the primary and junio r EQAO assessments in May 2010.

EQAO results on the grade 3 and 6 assessments fromMay 2009indicate the following achievement s:

Grade 3 EQAO Assessment of Reading, Overall Results
PERCENTAGE OF ALL STUDENTS AT OR ABOVE THE
PROVINCIAL STANDARD (LEVELS 3 AND 4) OVER TIME

Year TCDSB Province
20080 2009 62% 61%
20070 2008 62% 61%
20060 2007 60% 62%

Grade 6 EQAO Assessment of Reading, Overall Results
PERCENTAGE OF ALL STUDENTS AT OR ABOVE THE
PROVINCIAL STANDARD (LEVELS 3 AND 4) OVER TIME

Year TCDSB Province

20080 2009 66% 69%

200702008 64% 66%

20060 2007 63% 64%
Areas Targeted for Improvement:
1 Theidentifiedareaofconcer n i s e aadn gdpenfrasmbnse questions as indicated on theltem Information Report (-09)
f Historically, we have focused on st udenficisubderstandimg r esponses and
9 Focus on the following sub-groups: boys (7% gender gap in grade 3 and 9% gender gap in grade 6 reading)and !

students with special needs (26% at level 3 & 4 in grade 3 reading and 22% in grade 6 reading) themqy Eam

Rationale: L s e
Students did not perform as well on que stions measuring Reading Skil3 6 ma ki ng connectgi onso6 ( \Ey
understanding) in a reading selection. Students did not perform as well on questions targeting expectations 1.0 \

17




oreading for meaningo.

Which data are you examining?

— — — —

PSAI (Profile of Strengths and Areas for Improvement )

EQAQO released IIR for 2009

Running Record and QCA classroom assessments to determine stud ent needs
Grade 2 and Grade 5 CAT -3 data

What are the mid -point assessment tools/data sources

Teaching Learning Critical Pathway: pre and post assessment progressand student work/artefacts
Running Record Data 0 collected three times a year
QCA Data dto be collected twice a yea

How are you measuring success in your area of concern?

EQAO 2010student achievement in reading as measured through the primary and ju nior EQAO assessments
Based on 2009IIR, indicating specific areas of concern (e.g. open response questions)

Targeted Evidence-Based Strategies/Actions

Literacy Learning Block - Daily

T

120 minutes of dedicated time in primary (grades 1 & 3)
9006 100 minutesin junior (grades 4 0 6)
450 60 minutes literacy-related activity in kindergarten

Parental Engagement

~

develop and share guide for Comprehensive Literaayith parent community
share resources and strategies with parents through C/A p ortal and presentation at annual CPIC conference

Key Strategy: Assessment for Learning particularly as it relates to the Teaching-Learning Critical Pathway; all
strategies listed below support this core strategy.

Teaching Learning Critical Pathway

— — — — —

capacity building s essions (four half days) for grade 2, 3,4,5, 6 and Special Education teachers(all teachers in selected
grade; grades selected in conjunction with Field Superintendent and Literacy Team)

focus on assessment for learningand explicit fe edback

focus on the gradual release of responsibility and in particular guided reading

build alignment of expectations and instructiona | practices across grade levels

useteacher moderation, share studentwork and support teachers in using assessment for earning strategies

focus on differentiated instruction and critical literacy

18




Comprehensive Literacy Assessments (K-Gr. 3) (TLCP-Data Analysis and Planning Stage)
I revised, system wide assessment tools aligned with Comprehensive Literadsamework
I includes revised running records, writing assessments, oral language, phonological awareness
Gradual Release of Responsibility (TLCP-Focused Literacy Instruction Stage)
I embedded in Literacy Block & daily read alouds, explicit modeling/teachi ng of comprehension strategies
shared reading on a regular/weekly basis
guided reading on a regular basis
daily independent reading
integration of technology/assistive technology, drama and the arts to differentiate instruction

— — — —

Intervention Programs (TLCP-Focused Literacy Instruction Stage)
I 5h Block program available in 82 schools for students at risk in grades one and two
I JLI program available in 41 schools for students at risk in grades four and five
I 5 Block and JLI coaches provide mentoring to assigned schools/primary div isions
I 5 Block and JLI teacher provide in-school support to classroom teachers using a coaching model

OFIP Tutoring/After School Literacy Program (TLCP-Focused Literacy Instruction Stage)

I for designated schools to provide support for students in grades 3-6 from February 2010-May 2010
program focuses on differentiated instruction and the integration of technology
I program developed by TCDSB Literacy Team; delivered by our teachers

—_(

Teaching Learning Networks (TLCP all stages)

I Hubs

Schools Helping Schools Triads

Schools in the Middle

focus on networking , student work, TLCP and DI

provide additional support to Schools in the Middle and OFIP schools

— — —

— —

School Effectiveness Framework (To support Assessment for Learning Process at the board level.)
(SEF) District Reviews and School Self-Assessment
I work in collab oration with SEF Coordinator, and Educational Research tem andlocal School Improvement Teams
including school prin cipals and field superintendent
I release time provided for School Improvement Teams to develop, implement and monitor the School Learning and
Improvement Plan with a focus on evidence informed decision making
| additional support provided for Schools in the Middle (35 designated schools)

Support for Special Services (TLCPA all stages)

19



— — — —

Literacy Review TCDSB (To support Assessment for Learning Process at the board level.)

—

Student Work Study Initiative (To support Assessment for Learning Process at the board level.)

OFIP Intensive Support (TLCP-Focused Literacy Instruction)

Tutors in the Classroom (TLCP-Focused Literacy Instruction)

Professional Learning

— —

— — — — — — —

in-service all staff involved in STARS (OPA) project and 10 Learning For All Schools
in-service for teachers in our LD course, Empower programs

in-service APT/PAT on TLCP

develop Special Education/Literacy Resource document

review of TCDSB Literacy Programs including 5t Block and JLI

continue to collaborate with Research and Special Services to review programs and literature related to literacy and reading
intervention progr ams

review OFIP, 5t Block and JLI research; as well ageflective inquiries carried out over the last three years

formal review of classroom resources and materials

SWSI teacherswill work with 15 designated schools to support classroom teachers and divisional teams
Teachewiill assess samples of student work in relation to curriculum expectations and learning goals to determine {
ofeac h st u dkeandtdéssribpnegisely what the student needs to move the work to the next level

provide specific feedback and coaching to students as they improve theanadalétermine next steps in instruction

work in collaboration with school superintendent and principals, as well as school staff to provide intensive support
focus on equity of outcomes

Literacy Resource Teachers inservice pre-service teachers who will then work with students using assistive technology

Literacy Coaching provided by Literacy Resource Team, JLI and 5" Block coades

Comprehensive Literacy Assessments -in-service for all K-Grade 3 teachers; inclass coaching as needed/requested
Learning Network s (Hubs/Triads /Schools in the Middle ) & partnership with local superintendents, Student Achievement
Officers to support job embedded professional learning; focus on TLCP, DI and focused literacy instructi on

OFIP Professional Learning Sessions -focus on evidence based strategies

SEF Literacy Team participates in district reviews and supports Professional Learning with School Improvement Teams
Wor kshops for teachers oOoOnewdé to grade/ division

Literacy Reps for all elementary schools dthree meetings per academic year (feedback gathered); information shared with
local schools; focus on assessment for learning, Equity and Inclusion, technology

Technology & using Premier for instruction in designated JLI schools andSWSI schools

PLS-Professional Learning Series:Unpacking EQAQO; Comprehensive Literacy Assessmdiagestry: Equity and Inclusion
Literacy Workshops: one per term offered after school to highlight new resources
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I Library Inservices: focused on using databases and IT enabled learning
I LSA project: support as requested

* Reflective inquiry grounds all our work. This is done in collaboration with our research team and embedded in all our
strategies. Additionally, the effectiveness of the strategies and act ions noted will be assessed using feedback collected, exit
slips and surveys.

Resource56 Professional learning will focus on the following TCDSB and LNS resources
Comprehensive Literacy HandbpdRomprehensive Literaéyssessments (Rised 2009)
Literacy in the Middle Grade@ CDSB), Literacy in the Middle Grades Assessme(@s. 4-6)
Reaching Readers: QG&sessment (Gr. 30)

Literature Circles (TCDSB)

5t Block Program and materialandJLI Program and materials

OFIP After School Titoring Programand materials

Tapestry: Equity and Diversity Resource (2009)

Kindergarten Guide to Timetabling; SK/Grade 1 Combined Grade Document

C/A Portal: On the Same Page-i(ewsletter to all teachers)

Centrally purchased texts and professional resesias listed on the C/A portal

Texts purchased with MOE Library Funding Initiatives

Premier Assistive Technology

MOE/LNS Resources/Webcasts/monographaiekshop

(i =l =l =l i I B el ot B ot el et

Differentiate financial /human resources based on school need

Schools in the Middlgaddit ional release days to support professional learning)
Student Work Study Initiativginquiry and action research)

OFIP Support (additional release days to support professional learning /coaching )
JLI Schools (47 schoolsyupported by JLI coach and teacher

5th Block (82 schools)supported by 5t Block coach and teacher

OFIP After School Tutoring

Tutors in the Classroom

— — — — —

— —

Monitoring and Responsibility

Describe mid -course correction opportunities
Outline explicit dates/weeks for monitoring
Articula te the type of data to be collected and analyzed

I Running Record Data & collected three times a year(available on DIP)
I QCA Data &to be collected twice a year(available on DIP)
I TLCP pre/post assessmentd every 6 8 8 weeks; shared at network meetings
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Identify who is responsible for monitoring each part of theBL IP

Curriculum & Accountability Superintendent & Student Success Leader
I Collaboratively work with all pillar chairs to develop system inquiry and reflection tools to serve as system monitoring
tools
I Ensure alignment in the planning, monitoring and evaluation practices across all four pillars
I Ensure budget reflects SMART Goal priorities
I Review system mid-point data, in combination with survey data to determine mid -point corrections to Board plan
I Ensure consistent system communication so that all system leaders and stakeholders are aware of system priorities and the
related alignment of resources and professional development
I Support all system leaders in developing, implementing and reviewing system S MART Goals
Literacy Coordinator
Collaboratively work with Literacy Team to develop persisting questions to serve as system monitoring tool
Ensure alignment with Numeracy, Research, SEF, Student Success
Ensure budget reflect SMART Goal priorities
Facilitateprofessional learning opportunities including workshopsgrvices, hub meetings and professional networks;
revise and update material and communicate information through school Literacy Rep; support implementation of T
| Plan course of action with ldatacy Team in consultation with full Integrated Team, SAOs, C/A team , Superintendenty
|  Support school leaders in developing, implementing and reviewing school literacy SMART Goal
Superintendents
|  Ensures a consistent and continuous boardwide focus on student achievement, using system and school data to monitor
progress, and supports and encourages the same for schools
| Ensures that learning is at the centre of planning and resource management
I
I
I
a

m— — — —(

Develops Catholic Learning Communities (Teaching -Learning Networks and Hubs) in collaborative and growth oriented
ultures

Monitorsimplementation and progress of school Literacy SMART goal using persisting questions

Collaboratively works with SSL, Program Superintendent and Literacy Coordinator to embed key strategies a nd ensure
lignment of pillar SMART goals and priorities

| Participate in district reviews
Principals, Vice -Principals
I Facilitate work of professional learning community focusin g on student work, teacher moderation and TLCP
Usethe School Effectiveness Franework to guide school learning plans
Monitor implementation and progress
Facilitate and participate in Teaching Learning Networks/Hubs

I Monitor implementation of TCDSB fram ework for instruction: Comprehensive Literady Literacy in the Middle Grades
Liter acy Resource teachers

I Facilitate professional learning opportunities inclu ding workshops and job -embedded PD

c

— — — —
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Participate and support district reviews

Support Teaching Learning Networks /Hubs

Revise and update materials and communicate informati on through school Literacy Reps
Support implementation of the Tea ching Learning Critical Pathway

Support implementation of Comprehensive Literacliteracy in the Middle Grades

ool Literacy Reps

Share information and resources provided at regional meetings

( o — — —

0 —

Sc

—

5" block and JLI Teachers and Coaches
I Provide support and coaching to divisional teams (within their assigned schools) focused on assessment for learning
I Support networks and hubs
hool Effectiveness Lead
I Support school leaders in developing dynamic and respons ive school learning plans
I Facilitate district reviews
Research Team
Facilitate inquiry and research and support evidence based decision making
Classroom Teachers

I
s
I Attend professional learning sessions
I
I
I

h
Sc

Support the work of the networks/hubs and PLCs

Partici pate in the TLCP and teacher moderation sessions,

Administer TCDSB Comprehensive Literacysgessmenismplement the revised Kindergarten and/or Language Arts
Curriculum, Comprehensive Literacliteracy in the Middle Grade3 he Guides to Effectiugteracylnstruction and the gradual
release of responsibility in their daily teaching
I Use AfL to guide practice and differentiate instruction; participate in SEF district review and self -assessment
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Evaluation :

—_—

Compare planned with achieved outcomesii What is different for students?

Describe how results will be communicated to stakeholders.

Describe how lessons learned will be applied to the next cycle of improvement planning.
Conduct collaborative research to help inform practice and improve learning.

— — —

We will examine our indicators of success on an ongoing basis to determine if we are making progress or need to further
develop and refine our SMART goals by asking all members of our learning community (teachers, administration,
superintendents) to enga ge in dialogue around the following persisting questions:

I Based on Running Record and>® data (initial and/or final results), what area(s) of student need. skills- have been targeted

school wideand what instructional strategies have been emptbieaddress the identified area(s) of need?

I What specific student subgroups are you targetinigoys, English Language Learners, students with special needs, etc.? Whidicspec
interventions/supportsare in place for these specific student subgroygafly guided reading, specific, differentiated texts/resources,

assistive technology, etc.)

I What percentage of students with an IEP uses Premier or other assistive technologyeguilar basis and for EQAD
In collaboration with the Educational Research Team, we will engage in reflective inquiry to help inform practice and

improve learning. Student outcomes as stated in the Literacy SMART goal will be analyzed. Additional data gathering may
include surveys, interviews and focus groups.
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K 812 Board Improvement Plan

System Priorities:

Nurturing Our Catholic Community

Improving Student Learning and Achievement
Building Capacity to Lead and Learn

School Year: 200910
Focus: Literacy 7 012

SMART Goal: To increase the overall TCDSB success rate of ful ly -participating first -time eligible students taking applied -
level courses from 59% to 62% on the April 2010 administration of the OSSLT.

Needs Assessment: Which specific area have you targeted for improvement?

EQAO results on the April 2009 OSSLT indicate that 59% of fully participating, first -time eligible students in applied -level courses were
successful, which is an increase from 52% in March 2008; however, this success is lower than the provincial rate of 62%.

Success rates of full-participating first -time eligible students

Year TCDSB Province
March 2008 | 52% 62%
April 2009 59% 62%

Note: 6The purpose of the OSSLT is to determine whether a student has the literacy (reading and writing) skills required to meet the
standard for underst anding reading selections and communicating in a variety of writing forms expected by The Ontario Curriculumacross
al |l subjects up tloByéexhmnaning @SELTaéta, Werwil dlso beQablé to assess crospanel and cross-curricular literacy
strategies, actions and professional learning in terms of their impact on student learning and achievement as demonstrated on the OSSLT.
Which data are you examining?

1 Firstt 1t me el igible student ¢D200uccess rate on the OSS

1 EQAO released IIR for OSSLT 2009 and 2008 to identify target areas for TLCPs

1 Correlation between student achievement on OSSLT (FTE and PE) and achievement (pass/fail) in senior -level core

courses, particularly at the college level to inform on -going improvement planning

What are the mid -point assessment tools/data sources?

f Grade 10, applied, midterm and semester one final achievements in English, Science, and Literacy Team
Social Science B Y u
i Teaching-Learning Critical Pathway: pre and post assessment progress in gr ades 9/10 applied ,\gf

courses (English, Science, and Social science)

! Framework: Ontario Secondary ool Literacy Testhttp://www.eqao.com/pdf _e/08/Xe_Framework_07.pdf
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How are you measuring success in your area of concern?

T
T

OSSLT 2010 FTE success rates
Based on IIR, text-implicit understanding (R2) as demonstrated on open response questions (OR)

Targeted Evidence-Based Strategies/Actions: What strategies or actions will help to  attain your goal?

Key Strategy: Assessment for Learning particularly as it relates to the Teaching -Learning Critical Pathway; all strategies
listed below support th is core strategy.

1

1

Assistive Technology: Premier / Kurzweil - Connect assistive technology to LIFT schools; target grade ten applied
students; measure implementation via use of special versions of OSSLT and Survey Monkey results (June 2009/2010)
Board ELL D ocument - Development of Board policy document on identification of ELLs with exceptionalities to
support work in schools to close this identified gap

Continuing Education Literacy Programs 9 Grades 7/8 summer and after school literacy programs and secondary after
school literacy programs

ESL Companion - Application on Trillium for Secondary schools to identify English Language Learners

ESL Pilot Projects - Steps to English Language Proficiency pilot program to continue; Apple/iPod pilot project to
continue

Literacy Coach: provide support and coaching to secondary schools relating to the TLCP (assessment for learning),
particularly question design, focused literacy instruction, teacher moderation, and differentiated instruction

Literacy Link/On the Same Page 0 Biweekly evidence-based crosscurricular strategies; collected from Think Literacy
and Stepping Out forwarded to all secondary/elementary school teachers; student artifacts highlighting the strategies
to be shared at various meetings, including Literacy Lead Teacher meetings Nelson Literacy 7/8/9.iteracy in Action 7/8,
etc.

Ontario Comprehension Assessment (OCA) 8 September/January; may be uploaded to DIP; will be used to ground
TLCP cycles in each secondary school and elementary school (grades 7,,&nd 9)

PHAST / PACES 0 Delivered in 14 secondary schools (7 of the schools offering both part one and part two); targeted
reading instruction for struggling readers; research component attached to 7 secondary schools (conducted by HSC)
Student Success Learning Network (SSLN) & Partnership between each secondary school and elementary schools;
cross-panel teams focus on transition planning from grades 7/8 to 9; tracking and monitoring tools to support
transitions; networking and sharing of artifacts; use of Ministry DI resources in grades 7-10; venue for TLCP
implementation

Supporting Literacy Success: A Guide for Secondary School Literacy Leadersd published in fall 2009; in-service all
administrators and literacy lead teachers; focus on structures, proces®s, and policies in place at the local level to
support cross-curricular literacy development

SWAT: Writers -in-Residenced 13 secondary schools; partner secondary English teacher with published writer; once a
week/ 10 weeks; f ocus dtingsHils aghology publigatoat udent sd w

Teacher Moderation 8 Support teacher moderation within TLCP and OCA,; central team and protocol document
support; cross-panel (OCA)

Teaching Learning Critical Pathway & Grade 9/ 10 applied; two cycles per secondary school; focus on reading or
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Professional Learning: What professional learning oppor tunities are planned to help attain your goal?

Key Strategy: Assessment for Learning particularly as it relates to the Teaching -Learning Critical Pathway; all
professional learning opportunities listed below support this core strategy

1

writing skills as identified in school IR and OCA; supported by regional PD sessions for science, English, and social
science teachers; grades 7/8 teacher$® 3 cycles per year

Differentiated Inst ruction in Literacy & Training to accompany Ministry DI resources provided to Central Team;

Central Team to in-service local SSLNs on resourced training provided and embedded into TLCP and OCA via Student
Success Learning Networks

Differentiated Learning O8English Department Heads o Four meetings per academic year; information shared with

local departments; topics include focused literacy instruction reading and writing and assistive technology in English
ESL/ELD Teachers - In-service all ESL/ELD teachers on Board, Ministry documents and initiatives that support

English language learners; to continue coaching teachers on strategies that best support best practices in language
development of ELLs across the curriculum

Jeffrey Wilhelm Conferenced Inquiry -basedl ear ni ng, gr adual release, and boy
applied English teachers

Literacy Coach: provide support and coaching to secondary schools relating to the TLCP (assessment for learning),
particularly question design, focused literacy in struction, teacher moderation, and differentiated instruction

Literacy Lead Teachers 8 four meetings per academic year (feedback gathered); shared responsibility/capacity

building (Special Education, Administrator, and Literacy Lead Teacher); information s hared at local level

Nelson: Literacy 7/8/9 @ Training provided to intermediate teachers (grades 7, 8, and 9)

Ontario Comprehension Assessment (OCA) 9 workshops for grades 7, 8, and 9 teachers (teacher moderation)
Regional Professional Learning Sessions 8 Secondary Student Success Teams; focus on TLCP; networking and sharing
of artifacts; team planning/sharing/teaching; focus on TLCP and DI grades 9/10 applied

Scholastic Stepping Up - Training provided to 20 elementary schools (grade 7 teachers)

Stepping Out (Reading and Writing) din-service secondary schools on reading and writing document

Student Success Conference 6 Student Success Teams from each secondary school; representatives from each
elementary school; focus on student engagement

Student Success Learning Network (SSLN) & Partnership between each secondary school and elementary schools;
cross-panel teams focus on transition planning from grades 7/8 to 9; tracking and monitoring tools to support

transitions; networking and sharing of artifacts; use of Ministry DI resources in grades 7-10

Student Success Regional Sessionsd focus on two TLCP cycles in grade 9/10 applied-level English, Science, and Social
Science courses

Support School Initiative: focused support given to 7 secondary schools through Student Success Support School Lead
and Literacy Coordinator Il to support job -embedded professional learning focusing on increasing use of cross
curricular and subject-specific literacy resources and practice

Teacher Librarians dFour meetings per academic yea ; literacy-related information shared with local schools
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1 Technology 0 Training provided by Academic ICT in the area of blended learning (grades 7, 8, 9/10 applied) and
differentiation through technology
* The effectiveness of the strategies and actions oted will be assessed in a literacy survey created in collaboration with the
Research Team (twiced October/April); evidence of participation will be collected/assessed via in  -service registration (PAL).

Resources: What resources have yu identified that can aid you in achieving desired  results?
Differentiate human resources based on school needs
I Through Support School Initiative, focused support given to 7 secondary schools through Student Success Support
School Lead, Literacy Coordinator Il to support job -embedded professional learning focusing on increasing use of
cross-curricular and subject-specific literacy resources and practice
9 Literacy Resource Teachers (2) to support professional learning focusing on increasing use of crosgurricular and
subject-specific literacy resources and practice
9 Literacy Coach & to support identified secondary schools focusing on classroom instruction based on target area

Differentiate financial resources based on school need
1 Additional Release Days to support professional learning relating to teacher moderation, TLCP, OSSLT preparations,
Stepping Out, Nelson series training; Scholastic series training, SWAT, LIFT, PHAST/PACES
1 Resourcesd Top 10(focusing on grade 9 applied); Stepping Out(focusing on lit eracy instruction: reading and writing
across the curriculum); Nelson: Literacy $focusing on grade 9 applied); Literacy in Actionand Nelson: Literacyfocusing
on grades 7/8); Scholastic Stepping Up(focusing on grade 7)
Software focusing on assistive technology, literacy support, and differentiated instruction
Student Success Learning Network (SSLN) & allocation of release days to support team planning/sharing/teaching
facilitated by Central Team and local teams; focus on literacy and DI professional learning
1 Support School Initiative d allocation of release days and funding for resources for 7 secondary schools and 21
elementary schools (grades 786 12 focus) to support team planning/sharing/teaching; focus on literacy and DI
professional learning

E R

Monitoring and Responsibility

Describe mid -course correction opportunities
1 Midterm achievement (grade 9/10 applied; English, science, and social science)
1 End of first TLCP (grades 7 8 10) d to inform second TLCP
1 OCA January (grades 70 9) d to assess strategies employed in first term and inform next steps

Outline explicit dates/weeks for monitoring

OCA 0 October/February

TLCP 6 November and April cycles - secondary; in the fall and cross panel in the spring
SSLN 3 December (Sharing DI artifacts/m idpoint of TLCP/student artifacts)
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Articulate the type of data to be collected and analyzed

TLCP data and student artifacts (grades 710)

EQAO OSSLT and IIR

Midterm achievement and overall success rates (grade 9/10 applied; English, science, and sociakcience)
Classroom assessments (grades-1.0)

OCA 94 Initial and Final Achievements

Who is responsible for monitoring each part of the BLIP? (Monitoring and Responsibility)
Student Success Leader:

u

[t et i

Collaboratively work with all pillar chairs to develop syste m inquiry and reflection tools to serve as system monitoring
tools

Ensure alignment in the planning, monitoring and evaluation practices across all four pillars

Ensure budget reflects SMART Goal priorities

Review system mid-point data, in combination with survey data to determine mid -point corrections to Board plan
Ensure consistent system communication so that all system leaders and stakeholders are aware of system priorities and
the related alignment of resources and professional development

Support all system leaders in developing, implementing and reviewing system SMART Goals

Literacy Coordinator:

u

i

Collaboratively work with Central Team members to develop system inquiry and reflection tool to serve as system
monitoring tool

Ensure alignment among Numeracy, Literacy, Student Success, and Research Teams

Ensure budget reflects SMART Goal priorities

facilitate professional learning opportunities including workshops and in  -services with a focus on Assessmentfor
Learning; revise and update material and communi cate information through school Literacy Lead Teachers; support
implementation of TLCP (Assessment for Learning cycles)

Plan course of action with Literacy Team in consultation with Expert Literacy Panel; participate and support district
reviews

Support school leaders in developing, implementing and reviewing school literacy SMART goal

Classroom Teachers:

i

i

Participate in professional learning sessions, support crosscurricular literacy development through differentiated
instruction, participate in TLCP and teacher moderation sessions, and deliver curriculum

Monitor student progress through analysis of student achievement (TLCP, report card data, DIP, etc.) and student work
samples

Literacy Coach:

i

Provide support and coaching to secondary schools relating to the TLCP (assessment for learning cycle), particularly
guestion design, focused literacy instruction, teacher moderation, and differentiated instruction
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Literacy Lead Teachers:
U Share information and resources provided at regional and lead teacher meetings
U monitor student progress through analysis of student achievement (TLCP, IIR, DIP, etc.) and student work samples
Principals and Vice -Principals:
U Facilitate work of professional learning community focusing on student work, evidence of student learning, TLCP,
differentiated instruction, literacy instruction, and transition planning
U Monitor progress using persisting questions
Research Team:
U Facilitate inquiry and research and support evidence-based decision making
Resource Teachers:
U Facilitate professional learning opportunities including workshops and in -services; support implementation of TLCP;
support literacy actions/strategies/pilots; support focused literacy instruction and differentiated instruction
U Participate and support district reviews
School Effectiveness Lead:
U Support school leaders developing dynamic and responsive school learning plan; facilitate district reviews
Student Success Central Team:
U Facilitate professional learning opportunities including workshops and in -services; participate and support district
reviews; support literacy actions/strategies; support focused literacy instruction and differentiated instruction
Superintendents :
U Ensures a consistent and continuous boardwide focus on student achievement, using system and school daa to
monitor progress, and supports and encourages the same for schools
U Ensures that learning is at the centre of planning and resource management
i Develops Catholic Learning Communities (Teaching -Learning Networks and Hubs) in collaborative and growth
oriented cultures
U Monitor simplementation and progress of school Literacy SMART goal using persisting questions
i Collaboratively works with SSL,Literacy Coordinator to embed key strategies and ensure alignment of pillar SMART
goals and priorities
i Participate in district reviews
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Evaluation :

| Compare planned with achieved outcomesii What is different for students?

|  Describe how results will be communicated to stakeholders.

| Describe how lessons learned will be applied to the next cycle of improvement planning .
| Conduct collaborative research to help inform practice and improve learning.

We will examine our indicators of success on an ongoing basis to determine if we are making progress or need to further
develop and refine our SMART goals by asking all members  of our learning community (teachers, administration,
superintendents) to engage in dialogue around the following persisting questions:

I Based on OCA data (initial and/or final results), what area(s) of student need - i.e. skills - have been targeted school

wide and what instructional strategies have been employed to address the identified area(s) of need?

I What specific student subgroups are you targeting - students in applied -level courses, boys, English Language Learners, etc.?
What specific interventions /supports (e.g., PHAST/PACES, Empower, GLE/GLS) are in place for these specific student
subgroups?

I What percentage of students with an IEP uses Premier or other assistive technology on a regular basis and for the OSSLT?

In collaboration with the Education al Research Team, each of the four pillars & Literacy, Numeracy, Pathways and CCCC
will engage in reflective inquiry to help inform practice and improve learning. Student outcomes as stated in each pillar
SMART goal will be analyzed. Additional data gath ering may include surveys, interviews and focus groups. An
evaluation plan will be designed and implemented during the period September 2009 to June 2010. An annual report
describing lessons learned will be shared in early September of each year to infor m the next cycle of improvement
planning.
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Improving Student Learning and Achievement = =
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School Year: 2009-2010
Focus: Numeracy K - 6

SMART Goal: To increase the number of students achieving levels 3 and 4 in Mathematics by 3% as measured through both
the primary and junior EQAO assessments in May 2010 (from 72% in 2008 -09 to 75% in 200910 for Grade 3 and from 62% 2008
2009 to 65% 20092010 for Grade 6).

Needs Assessment:
Which specific area have you targeted for improvement?

Student Achievement Data:
1  Which specific area have you targeted for improvement?

EQAO Assessment of Mathematics, Overall Results,Percentage of Students at Level 3, 4

Grade 3 Grade 6
TCDSB Ontario TCDSB Ontario
200806 2009 72% 70% 62% 63%
200706 2008 68% 68% 59% 61%
200606 2007 68% 69% 58% 59%

Overview of Area of Concern:

1 The identified area of concern is student achievement in the Mathematical Processes of Problem Solving, based on
Grade 3 and Grade 6 EQAO results, in particular the Open Responses questions

1 The Four-Step Problem-Solving model provides a framework for helping students to think about a question

before, during and after the problem -solving experience

The four steps include: understand the problem, make a plan, carry out the plan, and look back

I These steps are also included in the Thinking category of the achievement chart

=
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Rationale:

1 Problem Solving is central to most current definitions of mathematical literacy. Through problem solving,
students can select and applystrategies they have learned to deepen their conceptual understanding. Problem
Solving is the vehicle by which students make sense of mathematics Mathematics Education: A Summary of
Research, Theories and Practices, August 2002, Thompson Nelson

Measures of Success:
Data to be Examined:
i Grade 2 and Grade 5 CAT-3 scores
T Studentsd overall achievement on EQG0Q 20RO 30872066 t of
1 EQAO Open Response scores from the Item Information Report (IIRs): 2008 -2009,20072008, 20072006
91 Profile of Strengths and Areas of Improvement (PSAI): 2008 -2009, 20072008, 20072006
1 Numeracy Assessment for Learning Cycle (NAfLC) Artefacts
How are you measuring success in your area of concern?
Midpoint Assessments:
1 Artefacts f rom NAfLC in -services (student samples of pre -assessment, postassessment, Bansho)
1 Ontario Numeracy Assessment Package (ONAP) Pilot Project
0 Ten pilot schools, one per area, involving Grade 5, 6, 7 and 8 teachers
0 Collection and comparison of pre - and post-assessment data using ONAP focusing on student
achievement in Problem Solving (September 2009 & January 2010)

Year End Assessments:

T Studentsd overall achi evement on EQAO Assessment of

1 EQAO Open Response scores from the Item Information Report  (lIRS)

f Studentsd ability to problem solve as demonstrated
of Mathematics

1 Comparison will be made between CAT -3 Grade 2 and Grade 5 scores and Grade 3 and Grade 6 EQAO scores,
respectively

1 Numeracy Assessment for Learning Cycle (NAfLC) Artefacts

Targeted Evidence-Based Strategies/Actions
What strategies/actions will help to attain your goal?

Professional Learning
What professional learning opportunities are planned to help  attain your goal?
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Key Strategy: Supporting teachers and administrators as they work through the Numeracy Assessment
for Learning Cycle. All other strategies listed below support this core strategy.

Numeracy Assessment for Learning Cycle (NAfLC) with all school s, with involvement from teachers in Grades 3 86,
administrators and superintendents.
Focused on:
o Four half day sessions
0 The collection and analysis of student achievement data (e.g., Data Integration Platform (DIP), pre- and
post-assessment data)
0 using the Nelson Mathematics, LNS materials (Guides to Effective Instruction, monographs, pod casts,
etc.) and implementing Evidence-Based Strategies and assessment tools
0 support for co-planning, co-teaching, moderated marking
0 integrate technology and manipulatives

OFIP Intensive Support (NAfLC & entire cycle)

o Work in collaboration with SAOs, school superintendent and principals, as well as school staff to
provide intensive support for K -6 classroom teachers and Special Education teachers

o Differentia ted support within the NAfLC

support for co-planning, co-teaching, moderated marking

0 integrate technology and manipulatives

o

OFIP After School Numeracy Tutoring Program (NAfLC 0 entire cycle)

0o February 20106 May 2010

Participants: 35 Schools in the Middle

0 After-school tutoring programs in Numeracy for designated schools to provide support for students in
Grades 36 to help develop their mathematical understanding and provide a professional learning
opportunity for teachers

(@]

Student Work Study Initiativ e (NAfLC & Classroom Instruction and Assessment Development and Teaching
and Learning)

o Differentiated support for 35 Schools in the Middle within the NAfLC cycle supporting Evidence -
Based Strategies and assessment tools and the Nelson Mathematics program
A Additional support through SEF lead
A Participation in After School Numeracy Tutoring Program
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o Student Work Work Study Teachers (SWST) - 15 Schools in the Middle
A Three Literacy/Numeracy SWSTs will be working with 15 schools to provide classroom
support wit hin the NAfLC cycle supporting Evidence -Based Strategies and assessment tools
and the Nelson Mathematics program
A SWST will:
0 assess samples of student work in relation to curriculum expectations and
learning goals
o determine the | evel andflescebe précisedytwhiatitieen t & §
student needs to move the work to the next level
o0 provide specific feedback and coaching to students as they improve their work
0 determine next steps to instruction

School Effectiveness Framework (SEF) District Reviews (Assessment for Learning Process - board-wide)
o Math Resource Teachers work in collaboration with the SEF Coordinator, members of Educational
Research team and the School Improvement Teams (SIT)
0 Analyze data using DIP, discuss evidence-based strategies, share gefacts and set goals and next steps
0 Additional support provided for Schools in the Middle (35 designated schools )

Support for Special Services (NAfLC 06 Classroom Instruction and Assessment Development)
0 Math Resource Teachers to provide in-servicing for school staff involved in STARS project (OPA pilot
schools) and 10 Learning for All schools
0 Math Resource Teachers to provide in-servicing for LD Teachers in Intensive Support Program (ISP)
classes twice (one workshop on NAfLC, one workshop on Assistive T echnology)
0 In-service APT/PAT on NAfLC
0 Creation of Special Education/Mathematics Resource Document

Tutors in the Classroom (NAfLC o Classroom Instruction and Assessment Development; Teaching and
Learning)
0 Math Resource Teachers inservice pre-service teachers who will then work with students using
Assistive Technology with Mathematics
o Tutors will integrate assistive technology in order to support students in math classes
0 Student Work Study Teachers will coordinate work with tutors

Math Rep Meetings three times per year with all elementary schools (To support Assessment for Learning
Procesy
o0 Professional development opportunities focusing on NAfLC, Evidence -Based Strategies, Expectations,
Mathematical Processes, SMART Goals, Resources, Problem Solving Poess, Differentiated Instruction
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1 Professional Learning Series (PLS) (To support Assessment for Learning Process
o Provides collaborative professional learning opportunities for Curriculum and Accountability staff,
superintendents, school administrators, and other school-based leaders
0 Topic 1: Analysis of EQAO Detailed School Reports (DSRs) and Item Information Reports (IIRs) using
Math Department templates
o Topic 2: Overview of the Numeracy Assessment for Learning Cycle (NAfLC)

1 ONAP Pilot Project (November 20093 January 2010)(NAfLC & Data Gathering and Analysis )
0 10 schools, Grade 5, 6, 7 and 8 teachers
0 Assessment for learning platform

1 Family Math Nights (To support Assessment for Learning Processg
o Math Resource Staff provide schools with the opportunit y to host Family Math Nights at their schools
0 This initiative helps to raise parent awareness of ways they can support their children at home by
playing mathematics games and activities; parents are introduced to fun and easy ways to engage
theirchidreni n order to promote both their childrens
mathematics concepts.

1 OWARE (To support Assessment for Learning Proces9
0 Insupport of the New Ministry Equity and Inclusive Education Policpurchased OWARE (African
Game Board) in order to introduce students to a variety of Mathematics games played by children in
different parts of the world (Africa, the Caribbean, the Philippines, etc. )

Numeracy Resource Teachers Professional Learning (To support Assessment for Learning Process
0 OMCA meetings September 20099 June 2010
0 TEAMS Mini Math Conference November 2009
o OAME Leadership and Provincial Conferences February d May 2010
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Resources
1 What resources have you identified that can aid you in achieving desired results?

Human Resources:
Support for All Schools
1 Four K-8 Math Resource Teachers will be working with all schools in the following way:
0 3-6 classroom teachers and Special Education teachers in all schools receive 4 half day sessions to wol
through one NAfLC with a focus on evidence based strategies and data-driven content
0 provide support in co -teaching session upon request
1 The Educational Research Department will be collaborating with the Math Department to complete an
Educational Research Cdlaborative Inquiry Project during the NAfLC sessions including the following
components:
0 Attitudes and Practices Math Survey (OFIP Schools only)
0o Feedback Forms
o Focus Group Meetings

OFIP After -School Tutoring Program
o For 35 Schools in the Middle

Schools in the Middle
0 Math Team supports the work of the 35 schools in the Middle through the NAfLC sessions
0 Three coaches to support 15 schools

Monitoring and Responsibility

Describe mid -course correction opportunities.

1 Based on: evidence colleted (e.g., student artefacts, pre and post-assessment data)

9 Differentiated support for teachers (e.g., in-service structure, selection of content, EvidenceBased Strategies and
resources, NAfLC, coteaching, group structure)

Timelines:
Outline explicit d ates/weeks for monitoring

1 Numeracy Assessment for Learning Cycle (NAfLC) (September 20093 June 2010)
0 4 half-day sessions with LNS Triads, 3-6 teachers in all schools

1 OFIP Numeracy Support (Nov 2009 d June 2010)
o Differentiated support in the form of job -embedded professional learning (co-teaching, moderated
marking, etc.)
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1 OFIP After School Numeracy Tutoring Program
o0 February 20106 May 2010
o0 Participants: 35 Schools in the Middle
0 Y day inservice, on-going support, on -site teachers
o Grade 3-6 students

1 School Effectiveness Framework (SEF) District Reviews(September 2009 June 2010)
0 4 half-day sessions, k6 teachers

1 Schools in the Middle (November & June 2010)
o Differentiated support in the form of job -embedded professional learning (co-teaching, moderated
marking, etc.)

1 Math Rep Meetings (September 20093 June 2010)
o 3 after-school meetings (4:155:30) at 4 locations, 168 schools

1 ONAP Pilot Project (September 20095 January 2010)
o 10 schools, Grade 5, 6, 7 and 8 teachers

9 Support for Special Services
0 October 20090 May 2010
o Learning for All Support Team - Workshop on NAfLC & October 2009; workshop on Assistive
Technology d November 2009
0 APT/PAT -NAfLC 8 November 2009
o Creation of Special Education/Math Resource Document 8 November 2009

9 Tutors in the Classroom
o0 Term2and Term 3

Types of Data

Articulate the type of data to be collected and analyzed

1 Mid -year: student artefacts (e.g., preassessment, postassessment, Bansho samples, etc.); ONAP
9 Sept 2010results from 2009-2010 EQAO Assessment of Mathematts

Monitoring and Responsibility

Identify who is responsible for monitoring each part of the BIP

Math Coordinator

1 Plan course of action with Numeracy Team

1 Ensure alignment with Numeracy, Literacy, Student Success & Research Teams
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1 Collaboratively with othe r central board members, develop system inquiry and reflection tool and monitor system
progress using this tool
1 Ensure budget reflects SMART goal priorities

Numeracy Resource Teachers

9 provide Professional Learning through NAfLC sessions

9 facilitate co-teaching and integration of technology

9 administer Attitudes Survey and collect Feedback

1 monitor progress and respond to system needs collaboratively with central team

Classroom Teachers / Math Reps

1 attend professional learning sessions, read professional literature, implement the revised Ministry Mathematics
Curriculum, implement problem solving strategies in their daily teaching, practice moderated marking, reflect on
practice,

1 monitor student progress through analysis of DIP data and student artefacts

Schod Administration
9 monitor progress using persisting questions, support and encourage staff involvement, provide time for
divisional dialogue, co -teaching, and moderated marking

Superintendents

1 Ensures a consistent and continuous boardwide focus on student achievement, using system and school data to
monitor progress, and supports and encourages the same for schools

1 Ensures that learning is at the centre of planning and resource management

1 Develops Catholic Learning Communities (Teaching -Learning Networks a nd Hubs) in collaborative and growth
oriented cultures

1 Monitor simplementation and progress of school Numeracy SMART goal using persisting questions

1 Collaboratively works with SSL, Program Superintendent and Numeracy Coordinator to embed key strategies
and ensure alignment of pillar SMART goals and priorities

1 Participate in district reviews

School Effectiveness Lead
1 support school leaders in developing dynamic and responsive school learning plans
9 facilitate district reviews

Research Department

9 Educational Research Collaborative Inquiry Projects
0 Attitudes & Practices for Teaching Math Survey
0o Feedback Forms
o Focus Group Meetings
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Evaluation:
1 Compare planned with achieved outcomes & What is different for students?
1 Describe how results will be communicate d to stakeholders.
1 Describe how lessons learned will be applied to the next cycle of improvement planning.
1 Conduct collaborative research to help inform practice and improve learning.

We will examine our indicators of success on an ongoing basis to determine if we are making progress or need to further develop and
refine our SMART goals by inviting all members of our learning community (teachers, administration, superintendents) to engage in
dialogue around the following persisting questions:

A What student needs have been identified using data (DIP data) and what evidence based strategies are being implemented to
address these needs? (e.g. problem-solving-4-st ep Pr obl em Solving process, 3 part | essc
t al ko a tassmwanrptacticef Effective questioning, learning tools - manipulatives and technology, Effective Questioning)

A What is the evidence that assessment for learning is consistently used to inform instruction? (e.g. anecdotal notes, student
interviews, diagnostic testing, pre and post assessments are recorded in web marks, teacher planner or Math developed forms,
moderated marking has occurred, collaborative planning and reflection has taken place, etc.)

/E Is a daily numeracy learning block in place: 60-75 minutes in grades 1-6 and 20-30 minutes of numeracy related activity in
kindergarten and is there a consistent use of the Nelson Math program as the primary and core resource across all grades in the
school?

In collaboration with the Educational Research Te am, we will engage in reflective inquiry to help inform practice and
improve learning. Student outcomes as stated in the pillar SMART goal will be analyzed. Additional data gathering may
include surveys, interviews and focus groups.

40



K 812 Board Improve ment Plan
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System Priorities: Q&“ 604.

Nurturing Our Catholic Community -~ e

Improving Student Learning and Achievement

Building Capacity to Lead and Learn % ‘;b?
. N

School Year : 2009 - 2010 et schog\Q

Focus: Numeracy 7 - 12

SMART Goal:

To increase the number of students achieving levels 3 and 4 in Grade 9 Applied Mathematics by 5% as measured by the 2009 -
2010 Grade 9 Applied EQAO Assessment of Mathematics (from 34% in 2008 - 2009 to 39% in 2009 2010).
To increase the number of students achieving levels 3 and 4 in Gra de 9 Academic Mathematics as measured by the 2009- 2010
Grade 9 Academic EQAO Assessment of Mathematics (from 75% in 2008 - 2009 to 78% in 2009 2010).

Needs Assessment:
Which specific area have you targeted for improvement?

Data:

Appl ied Level EQAO Assessment of Mathematics overall results:
20082009 (34% TCDSB versus 38% in Ontario at Level 3 & 4)
2007-2008 (28% TCDSB versus 34% in Ontario at Level 3 & 4)
20062007 (27% TCDSB versus 35% in Ontario at Level 3 & 4)

Academic Level EQAO Assessment of Mathematics overall results:
20082009 (75% TCDSB versus 76% in Ontario at Level 3 & 4)
20072008 (72% TCDSB versus 75% in Ontario at Level 3 & 4)
20062007 (65% TCDSB versus 71% in Ontario at Level 3 & 4)

Overview of area of concern:

The area of concern is student achievement in mathematics, specifically in the process of problem solving (4 steps:
Understand the Problem, Make a Plan, Carry Out the Plan, Look Back/Reflect). Interrelated aspects of problem
solving include: representing, refl ecting, connecting, reasoning and proving, selecting tools and computational
strategies, and communication.
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Rationale:

Problem solving is central to most current definitions of mathematics literacy. Through problem solving, students

can apply procedures they have learned and deepen their conceptual understanding. Problem solving is the vehicle

by which students make sense of mathematics. Mathematics Education: A Summary of Research, Theories and Practid
August 2002, Thompson, Nelson

M easures of Success

Data to be examined:

Studentsd overall achi evement on the EQAO Assessmen
EQAO open response scores from Item Information Reports (IIRs): 20082009, 20072008, 20062007

Profile of Strengths and Areas of Improvement (P SAI): 20082009, 20072008, 20062007

Numeracy Assessment for Learning (NAfLC) Artefacts

Grade report cards

=A =4 = = =9

How are you measuring success in your area of concern?
Evidenced-based decision making within the Numeracy Assessment for Learning Cycle (grades 7 0 12):
Grades 7 & 8
A DIP data: Grade 6 EQAO , Grade 7 CAT3 Results
Secondary School
A DIP data: Grade 7 CAT-3 Results, Grade 7 & 8 Report card results
A Pass/Fail Rates (Grades 9-12)

=A =4

Midpoint Assessments :
1 Grade 7 & 8 teachers work through the Numeracy Assessment for Learning cycle to chart student improvement
and inform instruction using the following tools:
A DIP data: Grade 7 CAT-3 Results, Grade 6 EQAOQ, Grade 7 & 8 Report card marks
A Comparison of Pre-Assessment and postassessment results
A Artefacts from NAfLC inservices (student assessment samples, Bansho, etc.)
1 Grade 9 & 10 teachers work through the Numeracy Assessment for Learning cycle to chart student improvement
and to inform instruction using the following tools:
A DIP data: Grade 7 CAT-3 Results, Grade 7 & 8 report card marks
A Embed EQAO-type open response questions
A Comparison of Pre-assessment and postassessment results
A
A

Artefacts from NAfLC inservices (student assessment samples, Bansho, etc.)
Pass/Fail Rates (Grades 9-12)
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Year End Assessments (Grade 7-12) :

T Studentsd overall achi evement on the EQAO Assessmen
1 EQAO open response scores from Item Information Reports (lIRs): 2006 -2007, 20072008, 20082009

f Studentsd ability to pr orbtheopen respdnse guesticons idthenEQAC Assessmentd
of Mathematics.

Numeracy Assessment for Learning (NAfLC) Artefacts

Pass/Fail Rates (Grades 9-12)

Grade 7 & 8 Report Card Marks

—j|=a == ==

argeted Evidence-Based Strategies/Actions

1 What strategi es/actions will help to attain your goal?

Professional Learning
1 What professional learning opportunities are planned to help  attain your goal?

Key Strategy: Supporting teachers and administrators as they work through the Numeracy Assessment
for Learning Cycle. All other strategies listed below support this core strategy.

1 As stated in EQAO Summary of Results and Strategies for Teachers,-2008: Grade 9 Applie®bservations and
Suggested Strategies for Improvement:

o Allow students opportunities to solv e, in groups and individually, problems that require a multi -step
process. Help students understand how to check whether their answers are reasonable within the
context of the question.

o0 Model appropriate problem -solving strategies (e.g., constructing models, making diagrams, using
manipulatives) and provide students with opportunities to solve multi  -step problems in a variety of
contexts (e.g., oral, written, group, investigative).

o Provide students with opportunities to solve problems involving multi  -step processes, and model
strategies that engage students in these questions (e.g., underlining key words and values, rereading the
prompt to ensure they understand the question and making connections to classroom experiences).
Encourage students to check thereasonableness and completeness of their answers.

1 Numeracy Assessment for Learning Cycle (NAfLC) with  all teachers of grade 7 & 8 and Grade 9 & 10 teachers
by in -servicing teachers on the following steps:
o Evidenced-based decision making within the Numera cy Assessment for Learning Cycle (grades 7 &
12):
A Grades7&8
9 DIP data: Grade 6 EQAO , Grade 7 CAT3 Results
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A Secondary School
9 DIP data: Grade 7 CAT-3 Results, Grade 7 & 8 Report card results
A Pass/Fail Rates (Grades 9-12)

0 Moderated Marking (use selected questions from Nelson program, TIPS4RM Continuum and
Connections, ONAP 7 & 8)

o Incorporating evidence -based strategies in lesson plans and implementing strategies in their Math
classes

o Collecting student achievement data

0 Collecting artefacts of student learning

o Co-planning and Co -teaching opportunities

Support School Initiative (NAfLC & Classroom Instruction and Assessment Development and Teaching and
Learning)
o Math Coach provides support for classroom teachers as they implement evidence-based strategies and
technology in their teaching practice
0 Math Coach supports NAfLC (moderated marking sessions, co-planning and co-teaching, etc.)

Math Department Professional Learning for Secondary School Cental Math Departments ~ (To Support
Assessment for Learning Process)
o Delving into data , SMART goal, Evidence-Based Strategies (BANSHO, Gallery Walk, Math Congress),
Problem Solving Process, Strategies and Questions, Jart Lesson, TIPS4RM, CLIPS, Differentiated
Instruction (open and parallel tasks), EduGains

Math Department Professional Learning for Secondary School Math Department Heads and Numeracy Partners
(To Support for Assessment for Learning Process)
o Develop mathematical pedagogical content knowledge through problem solving in all areas of the
secondary math curriculum
0 Provide support and resources for the implementation of the 2005 mathematics curriculum and
Ministry initiatives
0 Sharing of best practices in problem solving, evidence-based strategies, and use of technology

Math -focused Student Success Leaming Network meetings (To support Assessment for Learning Process)

Co-Teaching Opportunities (grades 7 8 10) (To support Assessment for Learning Process)
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Integration of Technology (NAfLC & Teaching and Learning)

(0]

Laptop Integration for Teachers (LIFT) 0 50 teachers take part in inservicing and sharing of effective
practices to support the use of technology in the classroom; this year the focus will be on sharing
student work

TI-Nspire project 0 10 schools are involved in a pilot project to share lessors and integrate the use of
TI-Nspire with students in Math classes

Support for Special Services (To support Assessment for Learning Proces$

(0]

In-service APT/PAT on NAfLC

Numeracy Resource Teachers Professional Learning (To support Assessment for Learning Process)

o Attend Math CAMPPP, August 2009
o Attend TI -Nspire Summer Institutes, August 2009
0 OMCA meetings September 20096 June 2010
o TEAMS Mini Math Conference November 2009
0 3 day GAINS Math Coaching Series offered by the Ministry
o OMCA Conference
Resources

1 What resources have you identified that can aid you in achieving desired  results?

Human Resources:
1 Math Resource Teachers

A All Grades 7 & 8 teachers on Numeracy Assessment for Learning Cycle
A All Grades 9 & 10 teachers on Numeracy Assesment for Learning Cycle
A Co-teaching opportunities (optional)

A All Math Department and Ministry initiatives that relate to this SMART goal

 Math Coach

A Provide support for schools in Support School Initiative as well as other secondary schools
A Continued sup port for 2008-2009 Math GAINS Project support schools
A Co-teaching opportunities

1 Research Department d Collaborative Inquiry Projects

A Attitudes & Practices for Teaching Math Survey
A Feedback Forms
A Focus Group Meetings

Financial Resources:
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1 Code days
A 3 full days for each grade 9/10 teacher
A four 8% days for each grade 7 & 8 teacher
A approximately 10 full days per secondary school for 1 day of math department professional
learning with Math Resource Teachers

Monitoring and Responsibility

1 Describ e mid-course correction opportunities.
o Interventions will occur through the Numeracy Assessment for Learning Cycle
A Use student artefacts
A Through data obtained from Pre - & Post- Assessment data

1 Outline explicit dates/weeks for monitoring.
0 Numeracy Assessment for Learning Cycle Grades 7 & 8
A 1 cycle per school to occur from October 2009 April 2010 with Math Resource Support
0 Numeracy Assessment for Learning Cycle Grades 9 & 10
A 1 cycle per school to occur from October 2009 December 2009 with Math Resoure Support
A additional cycles to occur from February 2010 8 May 2010

1 Types of Data:
o Classroom teachers bring student artefacts of problem solving tasks for discussion or moderated marking
0 20092010 results of the EQAO Assessment of Mathematics
0 Various research data (research department)

1 Monitoring and Responsibility
0 Student Success Leader:
A Collaboratively work with all pillar chairs to develop system inquiry and reflection tools to
serve as system monitoring tools
A Ensure alignment in the planning, monito ring and evaluation practices across all four pillars.
A Ensure budget reflects SMART Goal priorities
A Review system mid-point data, in combination with survey data to determine mid -point
corrections to Board plan.
A Ensure consistent system communication so hat all system leaders and stakeholders are aware
of system priorities and the related alignment of resources and professional development.
A Support all system leaders in developing, implementing and reviewing system SMART goals.
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o Math Coordinator
A Plan course of action with Numeracy Team
A Ensure alignment with Numeracy, Literacy, Student Success & Research Teams
A Collaboratively with other central board members, develop system inquiry and reflection tool
an monitor system progress using this tool
A Ensure budget reflects SMART goal priorities
o Numeracy Resource Teacher® provide Professional Learning through NAfLC sessions, facilitate co -
teaching and integrate technology, support SSLNs, Administer Attitudes Survey, monitor progress and
respond to system needscollaboratively with central team
o Classroom Teachersd attend professional learning sessions, read professional literature, implement the
revised Ministry Mathematics Curriculum, implement problem solving strategies in their daily teaching,
practice moderated marking of common assessments, reflect on practice; monitor student progress
through analysis of DIP data and student artefacts
0 Secondary Math Heads 6 same as above, model and support department members as they focus on
problem solving strategies
0 Secordary Numeracy Partners d same as Secondary Math Heads
0 School Administration d monitor progress using persisting questions, support and encourage staff
involvement, provide time for departmental dialogue, co -teaching, and moderated marking
0 Superintendentsd
A Ensures a consistent and continuous boardwide focus on student achievement, using system
and school data to monitor progress, and supports and encourages the same for schools
A Ensures that learning is at the centre of planning and resource management
A Develops Catholic Learning Communities (Teaching -Learning Networks and Hubs) in
collaborative and growth oriented cultures
A Monitor simplementation and progress of school Numeracy SMART goal using persisting
questions
A Collaboratively works with SSL, Program Su perintendent and Numeracy Coordinator to
embed key strategies and ensure alignment of pillar SMART goals and priorities
A Participate in district reviews
0 School Effectiveness Leadd support school leaders in developing dynamic and responsive school learning
plans, facilitate district reviews
0 Research Department @ Collaborative Inquiry Projects
A Attitudes & Practices for Teaching Math Survey
A Feedback Forms
A Focus Group Meetings
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Evaluation:

1 Compare planned with achieved outcomes d What is different for stud ents?

1 Describe how results will be communicated to stakeholders.

1 Describe how lessons learned will be applied to the next cycle of improvement planning.
1 Conduct collaborative research to help inform practice and improve learning.

We will examine our indicators of success on an ongoing basis to determine if we are making progress or need to further develop and
refine our SMART goals by asking all members of our learning community (teachers, administration, superintendents) to engage in
dialogue around the following persisting questions:

/A What student needs have been identified using data (DIP data) and what evidence based strategies are being implemented to
address these needs? (e.g. problem-solving - 4-step Problem Solving process, 3 part lesson design, Ban s h o , Evidence of
talkd as part of classroom pr ac t-manpylativesdahdaechnologye Effgctive Questianing) n g |l ea

A What is the evidence that assessment for learning is consistently used to inform instruction? (e.g. anecdotal notes, student
interviews, diagnostic testing, pre and post assessments are recorded in web marks, teacher planner or Math developed forms,
moderated marking has occurred, collaborative planning and reflection has taken place, etc.)

In collabora tion with the Educational Research Team, we will engage in reflective inquiry to help inform practice and
improve learning. Student outcomes as stated in the pillar SMART goal will be analyzed. Additional data gathering may
include surveys, interviews an d focus groups.
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School Year : 2009 -2010 Z Scho®
Focus: Pathways K -6
SMART Goal:

Students will participate in at least 2 authentic age -appropriate experiences focused on Pathways exploration as measured by
a survey of teachers in May 2010. The majority of students will indicate that their school emphasizes aut  hentic age-
appropriate experiences focused on Pathways explorations as measured by a system survey of grade 6 students in winter,
2010.

Needs Assessment: Which specific area have you targeted for improvement?

Data:

9 TransitionsSurvey results from 2008-09 indicate that one in five students in October of their grade 9 year
would change their level of study if they had the opportunity. This finding led us to consider that students in
primary and junior grades may have had limited access to authentic pathways experiences and therefore at
the point of choosing secondary school programs, they do so without sufficient understand of the
opportunities available .

1 Pathways priorities in these K-6 are on providing scaffolded opportunities to help stu dents grow in their
ability to know and appreciate their own skills and aptitudes, to apply their knowledge of their personal
interests, strengths, abilities, and accomplishments to planning and decision making, to be able to identify jobs
and occupations in the community related to school subjects and to learn and apply decision-making and
problem -solving skills in different aspects of their lives.

1 By increasing the number of presentations and visits for students, and job-embedded professional
development for teachers, it is expected that students will be better informed when making pathway choices.

1 We will use the information gathered this year as a base-line point for data comparison for future years.

49



Measures of Success
1 How are you measuring success in your area of concern?

1 Elementary teachers will be surveyed in May, 2010 to assess the degree to which they have changed their
practices with respect to pathways activities for students in grades 1-6.

Grade 6 students will complete a survey about their participation in pathways experiences in Winter, 2010.
The parent perspective will be captured either within the on -line corporate survey tool currently being
considered or through a system survey intended to gauge parent attitudes and awareness.

1 The data collected during 2009-10 will become the baseline for future goal setting.

1
1

Targeted Evidence-Based Strategies/Actions

1 What strategies/actions will help to attain your goal?

KEY STRATEGY: Emphasis on building Pathways a wareness within the K -6 community of teachers,
students and parents.

1 A Primary/Junior resource document with grade -specific career exploration lessons / activities will be made
available to classroom teachers within a professional development framework by February 2010 and teachers
will be asked to integrate at least two experiences within the school year. The purpose of this document is to
assist teachers in infusing Choices into Actiorexpectations within other learning expectations so that these are
not oa®addo6 to the curricul um.

1 Teachers will be assisted in delivering these experiences by the elementary guidance counselors within their
family of schools.

1 Choices into Actiofindicates the age-appropriate career development competencies that centre aound self -
knowledge, identifying jobs and occupations in the community, describing the connections between
individuals and work and learning and applying decision -making and problem -solving skills.

1 Draw attention to and build capacity around opportunities for students to grow in self knowledge and to
apply problem -solving skills which present themselves across several curriculum areas within primary and
junior learning opportunities.

1 Anincreased number of grade 5 & 6 students will participate in Junior Achievement presentations and
activities. Teachers will keep track of these presentations and report numbers to their principals.

1 Information about pathways -related activities available through The Learning Partnership will be provided to
all elementary guidance counselors to disseminate to elementary principals and teachers. One example of this
is the invitation to all schools to enter a team in a cardboard boat racing contest. A maximum of 25 teams from
our board will participate.
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Professional Learning

1 What professional learning opportunities are planned to help  attain your goal?

1 The central Student Success Team will support elementary principals in creating Pathways SMART goals for
their schoolsatK-8andK-12 princi pal s6 meetings.

1 The central Sudent Success Team will support the attendance of all elementary guidance counsellors at the
Ontario Secondary Counsellors Association Conference in November.

1 Elementary guidance counsellors will be invited to bring one elementary teacher on a tour of skil Is training
centers.

1 Through the elementary guidance counsellors, in-services will be offered for primary and junior teachers to
introduce the pathways lessons created for each grade and to highlight other curricular supports already
available to teachers in this areaex OERB , OSCA, Career Cruising, etc.

i Co-teaching opportunities between elementary guidance counselors and classroom teachers will assist with
the delivery of pathways experiences in primary and junior grades and is intended to help classroo m teachers
become more proficient at identifying and delivering explicit pathways experiences to their students.

Resources

1 What resources have you identified that can aid you in achieving desired  results?

1 A support document for grades 19 6, built upon Choices Into Actiorcurriculum expectations, will be
distributed to help infuse pathway experiences within Language Arts, Social Studies and Family Life
curriculum.

1 A Program Pathway Guide will be distributed to all grade 6 students in ea ch school.

1 Other available resources include at are not limited to : Paws in JobLand, The Real Game, Career Cruising,
and the oWorld of Worko6 reading program.

1 Release time for pathways lessons inrservices to be accessed where needed.

Mo nitoring and Responsibility

Identify who is responsible for monitoring each part of the BIP

)l

)l

)

In a mid -year review of the School Learning Improvement Plan, elementary principals will assess progress
made in achieving their schoolds Pathway goal
Principals will be invited to share their promising practices at K -8 meeting in January/February within the
framework of a discussion of progress made in achieving the BLIP pathways goal. Consideration will be
given to produce a document over the next year aimed at highlighting promising pathways practices within
TCDSB

Teachersurvey inventory results will be compiled and reviewed by the Central Pathway team, with the
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support of the Research department. Feedback from this survey will serve as a possible indicator ofchange in
the teacherdelivery of classroom experiences.

Year-end survey results to be compiled and reviewed by Research Department and Central Pathway team.
Strategies for implementation include a shared ownership of program delivery between teachers,
administrators and central staff.

Board engaging in strategic discussion around a corporate feed-back tool which measures parent awareness
and feedback on various topics including Pathways is currently being conducted .

Student Success Leader:

T
T
T
T
T
T

Collaborative ly work with all pillar chairs to develop system inquiry and reflection tools to serve as system
monitoring tools

Ensure alignment in the planning, monitoring and evaluation practices across all four pillars.

Ensure budget reflects SMART Goal priorities

Review system mid-point data, in combination with survey data to determine mid -point corrections to Board
plan.

Ensure consistent system communication so that all system leaders and stakeholders are aware of system
priorities and the related alignment of r esources and professional development.

Support all system leaders in developing, implementing and reviewing system SMART goals.

Pathways Coordinator:

1

=A =4 =4 =4

Plan a course of action with Pathways team

Ensure alignment with Numeracy, Literacy, CCCC, Student Success and Research Teams

Align allocation of budget with SMART goal priorities

Assist in the development of reflective system inquiry tools and persisting questions

Engage in Student Success team dialogues with Superintendents to review progress, identify area of need
and provide support.

Pathways Resource Teachers:

T
T

T
T

Provide support in goal -setting.

Work with other central resource staff to help identify existing opportunities that will assist with curriculum
delivery.

Organize experiential learning opportunit ies for students on a board-wide scale.

Collaborate with Research department in development of teacher and student surveys.

Elementary Guidance Counsellors:

1

Work with primary and junior division teachers within their schools to infuse Choices into Action  curriculum
within Language Arts, Fully Alive, and Social Studies curriculum.
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1

Provide in-services and support within their schools for the pathways support document.

Classroom Teachers:

1

Infuse pathways experiences within their classes.

School Administra tors:

T
T
1

Collaborate with staff in setting school SMART goals related to Pathways.
Provide support, encouragement and time for divisional dialogue.
Monitor progress with persisting questions.

Superintendents:

1

= = = =

=

Ensures a consistent and continuous boardwide f ocus on student achievement, using system and school data
to monitor progress, and supports and encourages the same for schools

Ensures that learning is at the centre of planning and resource management

Develops Catholic Learning Communities (Teaching -Learning Networks and Hubs) in collaborative and
growth oriented cultures

Monitors implementation and progress of school Pathways SMART goal using persisting questions
Collaboratively works with SSL, Pathways Coordinator to embed key strategies and ensure alig nment of pillar
SMART goals and priorities

Participate in district reviews

Meet with Central Student Success team to review progress, identify areas of growth and target intervention
strategies.

Research Department:

T

T
T
1

Educational Research and collaborativeinquiry projects

Focus group meetings

System survey for elementary teachers (new for 200910)

System survey: My School, My Voicdor all grade 6 students in Winter 2010 (new for 2009-10 school year)
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Evaluation:

1 Compare planned with achieved outcomes 8 What is different for students?

1 Describe how results will be communicated to stakeholders.

| Describe how lessons learned will be applied to the next cycle of improvement planning.
| Conduct collaborative research to help inform practice and improve learning.

We will examine our indicators of success on an ongoing basis to determine if we are making progress or need to further
develop and refine our SMART goals by asking all members of our learning community (teachers, administrators,
superintendents) to engage in dialogue around the following persisting questions:

1 How has your school supported the expansion of pathways experiential learning for students in each grade?
1 What specific capacity-building opportunities have been provided to staff to increase their understanding of Pathways?
In collaboration with the Educational Research Team, we will engage in reflective inquiry to help inform practice and

improve learning. Student out comes as stated in the pillar SMART goal will be analyzed. Additional data gathering
may include surveys, interviews and focus groups.
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School Year : 2009 -2010 Scho
Focus: Pathways 7 -12
SMART Goal:

To increase the participation of students in grades 7, 8 and 10 to access age-appropriate authentic Pathways experiences by 3%
(or 373)as measured by evidence collated in June, 2010.

Needs Assessment: Which specific area have you targeted for improvement?

Data:

1 TransitionsSurvey results from 2008-09 and 200708 indicate that one in five students, in October of their grade
9 year, would change their level of study if they had the opportunity.

9 Students and parents need information to help inform their decisions with respect to the selection of and the
transition to secondary school. They should be aware of all pathways opportunities within secondary
schools. Experiential learning opportunities in grades 7 and 8 will help expose students to a variety of
secondary school choices. Experiential opportunities in grade 10, will assist students in making course
selections based on pathways information that exposes them to apprenticeship, college, university and
workplace destinations.

1 Our goal in helping students validate all pathways comes from the moral theology of our faith. The late Pope
John Paul ll, in his encyclicalLab or em E x er ¢ e nEirougl® otk manwnush éam his daily brésahd
contribute to the continual adwae of science and technology and, above all, to elevating unceasingly the cultural
moral level of the society within which he lives in community with those who belong to the same family. And wor
any activity by man, whether manual or intelleatuwhatever its nature or circumstances; it means any human acti
that can and must be recognized as work, in the midst of all the many activities of which man is capable and to \
is predisposed by his very nature, by virtue of humanity its&dfn is made to be in the visible universe an image ang
likeness of God hims2lfand he is placed in it in order subdue the ear®h From the beginning therefore he is called
work. Work is one of the characteristics thistinguish man from the rest of creatures, whose activity for sustaining
their lives cannot be called work. Only man is capable of work, and only man works, at the same time by work o
his existence on earth. Thus work bears a particular markroandof humanity, the mark of a person operating with
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http://www.vatican.va/holy_father/john_paul_ii/encyclicals/documents/hf_jp-ii_enc_14091981_laborem-exercens_en.html#$1#$1

